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Action Planning:  
Using Adequate Progress Data to 
Evaluate Group, Grade Level, and 

Schoolwide Literacy Plans 
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  Provide a method for analyzing school 
achievement data at a more detailed level. 

  Provide a method of matching actions to data 
at a schoolwide level or grade level. 

  Examine a Schoolwide Plan to organize these 
changes. 
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Action Plans vs. Instructional 
Plans 

  Action Plan: Changing the System 
  An improvement plan based upon data and an 

analysis of the schoolwide instructional system 
  Adjusted in response to data 1-2 times a year 

  Instructional Plan: Working Within the 
System 
  A plan for small groups or individual students whose 

needs are not fully met by the schoolwide system 
  Adjusted frequently in response to data as needed 
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  A term used to describe students’ movement 
along the achievement continuum.   
  Grade Level/ (GL):  Students who meet grade level 

expectations in progress monitoring assessments, outcome 
assessments, and in-program assessments.   

  Some Risk/ (SR):  Students who come into a grade 
somewhat below grade level.   

  High Risk (HR):  Students who enter a grade level 
significantly behind.  These students have not learned 
many of the prerequisite skills assumed by the grade level 
comprehensive reading program.   

Key Concepts and Vocabulary 
“Adequate Progress” Defined 
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  All Grades Starting Year at Grade Level: 
  Must remain at Grade Level status 

•  All Grades Starting Year at Some Risk 
  Must move to Grade Level status by end of year 

•  Grades K-1 High Risk: 
 Must move to Grade Level status by end of year 

•  Grades 2-3+ High Risk:   
•  Must move to Grade Level or Some Risk status by 

end of year 
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High Risk K-1 

Some Risk 

At or Above 
Grade Level 

High Risk 2-3 

FALL WINTER SPRING 

Y -  Grade Level  

N -  Some Risk 

N -  High Risk 

Y -  Grade Level  

Y -  Some Risk 

N -  High Risk 

Y -  Grade Level  

N -  Some Risk 

N -  High Risk 

Y -  Grade Level  

N -  Some Risk 

N -  High Risk 

Y -  Grade Level  

Y -  Some Risk 

N -  High Risk 

Y -  Grade Level  
Y -  Some Risk 

N -  High Risk 

Y -  Grade Level  

Y -  Some Risk 

N -  High Risk 

Y -  Grade Level  

N -  Some Risk 

N -  High Risk 
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 1.  Kindergarten 
High Risk 

2.  Kindergarten        
Some Risk 

3.  Kindergarten 
Grade Level 

4.  First Grade 
High Risk 

5.  First Grade 
Some Risk 

6.  First Grade 
Grade Level 

7.  Second 
Grade High 
Risk 

8.  Second 
Grade Some 
Risk 

9.  Second 
Grade Grade 
Level 

10.  Third Grade 
High Risk 

11.  Third Grade 
Some Risk 

12.  Third Grade 
Grade Level 
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Gather and Display Adequate 
Progress Data 

  Collect School Level Data From Each 
Grade Level:  
  The percent and number of students who made 

adequate progress (Grade Level, Some Risk, 
High Risk).  

  The percent and number of students performing 
at grade level in the end-of-year progress 
monitoring measurement and end-of-year state 
outcome assessment. 
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Goal:  Completion of Summary of School Data	
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Example:  Summary of School Data 

                38       8          84     16        88      7 
                           21                 19                   8 

                  7       1                               20      2        75       9 
                           15                                      10                  12 

                32       6                              69      9         80       8 
                          19                                      13                  10 

                  0       0          50      3        67      16 
                           2                     6                  24 

  54   23       40   19 
         48              48 

 30    11       37  10 
         37             37 

  59   19       47   17 
         32              32 

  48   20       38   16 
         42              42 

Duckworth Elementary                                                 6/15/2010	
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Gather and Display Adequate 
Progress Data 

  Where do I get this data? 
  AimsWeb:  Skill Status from Fall to Spring 
  Any other assessment that is administered at 

least three times a year to all students can be 
used with the assistance of Excel, i.e. DIBELS. 
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AIMSweb: 

Follow 
student 

progress 
over time. 
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Fall Winter Spring Teacher Student 
Correct Accuracy Correct Accuracy Correct Accuracy 

Targets 70  89  103  
Gustov A 148 98.0% 177 98.2% 210 98.5% 
Hamlett B 156 97.9% 196 97.9% 195 97.9% 
Hamlett V 126 99.2% 177 99.2% 192 99.2% 
Gustov F 160 99.0% 178 99.0% 193 99.0% 
Hamlett R 152 98.7% 179 98.7% 182 98.7% 
Hamlett Z 125 100.0% 142 100.0% 171 100.0% 
Hamlett X 135 93.0% 161 93.0% 166 93.0% 
Gustov G 71 95.2% 115 95.2% 160 95.2% 
Hamlett S 133 99.5% 140 99.5% 157 99.5% 
Hamlett T 95 97.2% 122 97.2% 144 97.2% 
Hamlett C 87 99.0% 111 99.0% 127 99.0% 
Gustov D 52 98.9% 97 98.9% 115 98.9% 
Hamlett H 76 94.6% 94 94.6% 106 94.6% 
Gustov I 38 95.0% 68 95.0% 104 95.0% 
Gustov U 88 99.0% 98 99.0% 104 99.0% 
Hamlett V 59 92.2% 77 92.2% 90 92.2% 
Gustov J 37 88.4% 70 88.4% 88 88.4% 
Gustov L 45 88.9% 65 88.9% 87 88.9% 
Gustov K 42 96.3% 57 96.3% 71 96.3% 
Hamlett W 55 91.0% 58 91.0% 69 91.0% 
Hamlett M 54 86.3% 60 86.3% 69 86.3% 
Gustov N 18 83.5% 45 83.5% 59 83.5% 
Gustov P 32 70.0% 40 70.0% 55 70.0% 
Hamlett O 23 81.5% 44 81.5% 53 81.5% 
Gustov Y 14 77.7% 25 77.7% 32 77.7% 
 Mean 80.8  103.8  119.6  
 Median 71.0  97.0  106.0  
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Fall Winter Spring Teacher Student 
Correct Accuracy Correct Accuracy Correct Accuracy 

Targets 70  89  103  
Gustov A 148 98.0% 177 98.2% 210 98.5% 
Hamlett B 156 97.9% 196 97.9% 195 97.9% 
Hamlett V 126 99.2% 177 99.2% 192 99.2% 
Gustov F 160 99.0% 178 99.0% 193 99.0% 
Hamlett R 152 98.7% 179 98.7% 182 98.7% 
Hamlett Z 125 100.0% 142 100.0% 171 100.0% 
Hamlett X 135 93.0% 161 93.0% 166 93.0% 
Gustov G 71 95.2% 115 95.2% 160 95.2% 
Hamlett S 133 99.5% 140 99.5% 157 99.5% 
Hamlett T 95 97.2% 122 97.2% 144 97.2% 
Hamlett C 87 99.0% 111 99.0% 127 99.0% 
Gustov D 52 98.9% 97 98.9% 115 98.9% 
Hamlett H 76 94.6% 94 94.6% 106 94.6% 
Gustov I 38 95.0% 68 95.0% 104 95.0% 
Gustov U 88 99.0% 98 99.0% 100 99.0% 
Hamlett V 59 92.2% 77 92.2% 90 92.2% 
Gustov J 37 88.4% 70 88.4% 88 88.4% 
Gustov L 45 88.9% 65 88.9% 87 88.9% 
Gustov K 42 96.3% 57 96.3% 71 96.3% 
Hamlett W 55 91.0% 58 91.0% 69 91.0% 
Hamlett M 54 86.3% 60 86.3% 69 86.3% 
Gustov N 18 83.5% 45 83.5% 59 83.5% 
Gustov P 32 70.0% 40 70.0% 55 70.0% 
Hamlett O 23 81.5% 44 81.5% 53 81.5% 
Gustov Y 14 77.7% 25 77.7% 32 77.7% 
 Mean 80.8  103.8  119.6  
 Median 71.0  97.0  106.0  
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Summary of School Data 
Percent and Number of Students 

Moved 

From High 
Risk to 

Grade Level 
or Some 

Risk 

From High 
Risk to 
Grade 
Level 

From 
Some Risk 
to Grade 

Level 

At or 
Above 
Grade 
Level 

3   %      #  %      #  %      # 

13	
5	
7	
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Fall Winter Spring Teacher Student 
Correct Accuracy Correct Accuracy Correct Accuracy 

Targets 70  89  103  
Gustov A 148 98.0% 177 98.2% 210 98.5% 
Hamlett B 156 97.9% 196 97.9% 195 97.9% 
Hamlett V 126 99.2% 177 99.2% 192 99.2% 
Gustov F 160 99.0% 178 99.0% 193 99.0% 
Hamlett R 152 98.7% 179 98.7% 182 98.7% 
Hamlett Z 125 100.0% 142 100.0% 171 100.0% 
Hamlett X 135 93.0% 161 93.0% 166 93.0% 
Gustov G 71 95.2% 115 95.2% 160 95.2% 
Hamlett S 133 99.5% 140 99.5% 157 99.5% 
Hamlett T 95 97.2% 122 97.2% 144 97.2% 
Hamlett C 87 99.0% 111 99.0% 127 99.0% 
Gustov D 52 98.9% 97 98.9% 115 98.9% 
Hamlett H 76 94.6% 94 94.6% 106 94.6% 
Gustov I 38 95.0% 68 95.0% 104 95.0% 
Gustov U 88 99.0% 98 99.0% 100 99.0% 
Hamlett V 59 92.2% 77 92.2% 90 92.2% 
Gustov J 37 88.4% 70 88.4% 88 88.4% 
Gustov L 45 88.9% 65 88.9% 87 88.9% 
Gustov K 42 96.3% 57 96.3% 71 96.3% 
Hamlett W 55 91.0% 58 91.0% 69 91.0% 
Hamlett M 54 86.3% 60 86.3% 69 86.3% 
Gustov N 18 83.5% 45 83.5% 59 83.5% 
Gustov P 32 70.0% 40 70.0% 55 70.0% 
Hamlett O 23 81.5% 44 81.5% 53 81.5% 
Gustov Y 14 77.7% 25 77.7% 32 77.7% 
 Mean 80.8  103.8  119.6  
 Median 71.0  97.0  106.0  
 

√	

√	

√	

√	

√	

√	

√	

√	

√	

√	

√	

√	

√	


√	
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Summary of School Data 
Percent and Number of Students 

Moved 

From High 
Risk to 

Grade Level 
or Some 

Risk 

From High 
Risk to 
Grade 
Level 

From 
Some Risk 
to Grade 

Level 

At or 
Above 
Grade 
Level 

3   %      #  %      #  %      # 

13	
5	
7	

12	
 92	
 1	
 20	
  1	
 14	
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Example:  Summary of School Data 

                38       8          84     16        88      7 
                           21                 19                   8 

                  7       1                               20      2        75       9 
                           15                                      10                  12 

                32       6                              69      9         80       8 
                          19                                      13                  10 

                  0       0          50      3        67      16 
                           2                     6                  24 

  54   23       40   19 
         48              48 

 30    11       37  10 
         37             37 

  59   19       47   17 
         32              32 

  48   20       38   16 
         42              42 

Duckworth Elementary                                                 6/15/2010	
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DIBELS Users 
*Data Farming Option 
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Other Data: Can Be Used 
As Long as Cut-Off Scores Are 
Obtained  
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  Analyze data to determine areas of 
strength and concern among groups.  

If a majority of your groups have low 
percents, consider conducting a 
schoolwide needs assessment in 

reading.  	
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Conducting 
a 
Schoolwide 
Needs 
Assessment 
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Schoolwide Needs Assessment 
Components 

  Goals, Objectives, Priorities 
  Assessment and Data Utilization Practices 
  Instructional Programs and Materials 
  Differentiated Instruction/Time/Grouping 

Practices 
  Leadership 
  Professional Development 
  Commitment 
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  School goals for reading are clearly defined and 
quantifiable.   

  Include both increasing the percent of students at 
grade level as well as decreasing the percent of 
students at high risk. 

  Are clearly articulated and linked across the 
district, schools, and grade levels. 

Sample Questions	
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  The school has a master plan for its assessments 
including a  schedule for administering screening, 
progress monitoring (formative) and outcome (summative) 
assessments at the beginning of the school year and 
throughout the year.   

  Assessments are administered more frequently to 
students below grade level.   

  In-program assessments are used to determine if 
students have learned the content taught in each lesson.  
Adjustments are made for those who have not.   
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  A beginning-of-year assessment process 
is in place to determine: 
  which students are in need of additional 

reading instruction beyond the core program 
and  

  what instruction students need to fill in 
missing skill gaps.   

  A diagnostic process/tools are in place to 
assist with this process.   
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  Staff have been trained to use data in 
meaningful ways.  Decision rules are in 
place to guide instructional decision 
making.   

  Grade-Level Team Meetings:   
  are held on a regular basis 
  focus on data 
  result in specific instructional plans for 

individuals and groups designed to 
improve their rate of progress 



35 

  The comprehensive reading program is 
evidence-based, and is sufficiently explicit and 
systematic. 

  Teachers prioritize essential reading content and 
provide extra practice opportunities on skills 
being taught to students at the some risk and 
high risk levels.   

  Supplemental materials are used to address 
areas of grade level instruction that require 
strengthening including language skills and 
concepts. 
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  Intervention plans include criteria for which 
students receive which materials, when, how 
often, and how long. 

  Intervention materials are sufficiently explicit 
and systematic and are implemented with 
sufficient intensity to accelerate performance 
of students who are behind.   

  Pacing guides are used to ensure sufficient 
content is being covered in core and 
intervention programs and materials.   
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 Effective Instructional Delivery is used 
within all classrooms including: 
•  Teacher Modeling 
•  Explicit Instruction 
• Meaningful Interactions with Language 
• Multiple Opportunities for Practice 
•  Providing Corrective Feedback 
•  Encouraging Student Effort 

Effective Instructional Delivery 
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•  School’s Schedule Allows Sufficient 
Time for:   

  Initial instruction in the comprehensive reading 
program,  

 Preteaching or reteaching of skills for students 
who need it, and 

 Systematic intervention instruction to fill in 
gaps from previous grades. 
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•  At least 90 minutes in the Comprehensive 
Reading Program 

•  Small group instruction as needed for any skills 
not mastered as indicated on in-program tests 

•  Instruction for higher level vocabulary and 
comprehension instruction or perhaps work on 
standards for higher grades. 
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•  Initial Instruction in Comprehensive Reading Program 
  Whole or Small Group 

  At least 90 and up to 150 minutes  

•  Preteaching and/or Reteaching of Grade Level Skills 
  Within or outside reading block 

  15-30 minutes for each group needing extra teaching  

•  Systematic Intervention Instruction 
  Focused on assessed gaps in skills 

  30-60 minutes outside reading block 
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Option A - Grade Level Comprehensive Reading Program 
•  Initial Instruction in Comprehensive Reading Program 

  Whole or Small Group 

  At least 90 and up to 150 minutes  

•  Preteaching or Reteaching of Skills 
  Within or outside reading block 

  15-30 minutes  

•  Systematic Intervention Instruction 
  Focused on assessed gaps in skills 

  At least 60 minutes outside reading block 
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•  Sufficient Small Group Instruction to 
Reach Grade Level as Soon as Possible 

  Two 30-45 minute small group sessions on 
phonics and text reading 

  At least 30 minutes daily of explicit language 
instruction for low-level language students.   

  Comprehension and Vocabulary Instruction (30–
60 minutes) 

Option B - Intervention Core Reading Program 
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•  The principal attends professional 
development opportunities, examines 
student performance data regularly, and 
visits classrooms (planned walk-throughs on 
a regular basis) to support effective 
implementation of reading programs and 
materials. 

•  The principal is knowledgeable about 
scientifically-based reading research as well 
as the comprehensive reading program and 
intervention materials used in the school.   
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•  District leaders examine students’ performance 
data regularly and encourage actions that will 
lead to better achievement. 

•  School leadership personnel ensure that 
concurrent instruction (Title, Special Ed., ELL, 
etc.) is coordinated with and complementary to 
general classroom reading instruction.   

•  District and school leaders protect instructional 
time and organize resources and personnel to 
support high-quality reading instruction.   
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•  All instructional staff have been provided with 
high-quality, deep training in the programs and 
materials they are using—comprehensive, 
supplemental, and intervention.  

•  Ongoing, in-classroom, job-embedded 
professional development is being provided for 
staff. 

•  Professional development is differentiated by 
position and need including administrators, 
classroom teachers, specialist teachers and 
paraeducators.   



46 

  The school has developed an overall Schoolwide 
Reading Plan detailing schoolwide detailing 
schoolwide reading goals and specifying what the 
school will do to help support students at all levels 
along the achievement continuum.   

  The school has developed a culture of shared 
responsibility in which staff work together to 
make important decisions regarding instruction for 
all students in the school within and across grade 
levels.   
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  Analyze data to determine areas of 
strength and concern among groups.  
  Groups of students not making 

adequate progress. 

  Grade levels with too small a 
percentage reaching grade level 
reading performance (outcome data). 
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  No set expectations for making these 
decisions.  Useful Guidelines:   

  “Grade Level” Students:   
  Nearly all students at each grade level should 

remain at grade level throughout the school year.   

  “Some Risk” Students:   
  Large majority of Some Risk students should move 

to “Grade Level” status by the end of the school 
year.   
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  “High Risk” Students:   
  K/1 - Data shows schools providing instruction 

with enough intensity can move a large majority 
of “High Risk” K-1 students to Grade Level in 
one year. 

  2/3 - Students may be very far behind at 
beginning of year.  Reasonable to assume they 
will need two years of work to catch up to grade 
level.     
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Summary of School Data 

Percent and Number of Students 
Moved 

From High 
Risk to 

Grade Level 
or Some Risk 

From High 
Risk to 

Grade Level 

From Some 
Risk to 

Grade Level 

At or Above 
Grade 
Level 

3   %      #  %      #  %      # 

13	
5	
7	

12	
 92	
 1	
 20	
  1	
 14	
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Adequate Progress Table 

State Level Idaho Reading First IRI Data 
2006-07 School Year 

 
% and/or # Students Moved 

  

 
% and # Stayed 

 
 
 
 

Grade  
 

*From High Risk 
to 

Some Risk or 
Grade Level 

 

 
From High Risk to 

Grade Level 

 
From Some Risk to 

Grade Level 

 
At or Above 
Grade Level 

 
K  

  
 

  

 
1  

  
 
 

  

 
2  

  
 
 

  

 
3  

    

 
 

    %             Number    %              #        %              #           %               # 

    %             #          %              # 

 67%   375/561       82%   611/747      95%     761/799 

 23%    28/124        45%    126/280     80%   1470/1843 

41%  106/261                                    43%   292/683     94%  1204/1278 

34%  112/334                                    44%   349/787     95%    985/1042 

Summary of State Data 

Idaho Reading First Students	
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Summary	  of	  School	  Data	  
Adequate	  Progress	  Data	  –	  Progress	  Monitoring	  

From	  Date:	  September	  4,	  2007	   To	  Date:	  May	  12,	  2008	  
Outcome	  Data	  
School	  Year:	  Spring	  2008	  

%	  and	  #	  Students	  Moved	   %	  and	  #	  Stayed	  

Grade	  

From	  High	  Risk	  (1)	  to	  
Grade	  Level	  (3)	  or	  
Some	  Risk	   (2)	  

From	  High	  Risk	  (1)	  to	  
Grade	  Level	   (3)	  

From	  Some	  Risk	  (2)	  to	  
Grade	  Level	   (3)	  

From	  At	  or	  Above	  
Grade	  Level	  (3)	  to	  At	  
or	  Above	  Grade	  Level	  

3)	  

Total	  %	  and	  #	  	  
Students	  

Proficient	  for	  

IRI 	  

Total	  %	  and	  #	  	  
Students	  

Proficient	  for	  

ITBS 	  

	   	   %	   #	   %	   #	   %	   #	   %	   #	   %	   #	  

K	   	   	   77%	   23/30	   94%	   16/17	   100%	   18/18	   80%	   57/64	   	   	  

	   	   %	   #	   %	   #	   %	   #	   %	   #	   %	   #	  

1	   	   	   0%	   0/4	   86.9%	   20/23	   100%	   60/60	   93%	   80/86	   59.3%	   54/91	  

%	   #	   	   	   %	   #	   %	   #	   %	   #	   %	   #	  

2	   30%	   3/10	   	   	   70%	   7/10	   92%	   48/52	   79%	   55/70	   46.5%	   40/86	  

%	   #	   	   	   %	   #	   %	   #	   %	   #	   %	   #	  

3	   80%	   8/10	   	   	   47%	   11/23	   97%	   36/37	   70%	   52/74	   59.4%	   41/69	  

	  

Analyzing Student Achievement Data 	


Let’s Analyze	
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Practice Example:  Summary of School Data 

                38       8          84     16        88      7 
                           21                 19                   8 

                  7       1                               20      2        75       9 
                           15                                      10                  12 

                32       6                              69      9         80       8 
                          19                                      13                  10 

                  0       0          50      3        67      16 
                           2                     6                  24 

  54   23       40   19 
         48              48 

 30    11       37  10 
         37             37 

  59   19       47   17 
         32              32 

  48   20       38   16 
         42              42 

XYZ Elementary                                                      6/15/09	
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Analyze Groups to Determine Groups 
Not Making Adequate Progress 

  
High Risk 
Students 

 
Some Risk 
Students 

 
At Grade Leve l  

Kindergarten 
 

                        
 
 

 

First Grade 
 

   

Second 
Grade 

 

 
 

 

  

Third Grade 
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  Record order in which group action 
plans will be written.   

  Begin with groups that have most children.   
  Place emphasis on all Grade 1 groups.   
  Place emphasis on second and third grade 

groups at High Risk.   
  In some cases, two groups can be combined 

into one action plan if common features are 
noted. 
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Prioritizing Groups for Action 
Planning 

Action Planning:  Prioritization List	


Action Plan 
Numbe r  

Grade and Group(s) Targeted by 
Action Plan  

Date Action 
Plan to be 
Create d  

Date Action 
Plan to be 

Implemente d  
1  First Grade/Grade Level 

Students 
7/15/10 9/8/10 

2  Second and Third 
Grade/High Risk 
Students 

7/16/10 9/8/10 

3  Kindergarten/Some 
Risk Students 

7/20/10 9/8/10 

4     

5     
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 Define the Problem  
What is the problem? 

Conduct Problem 
Analysis      
   Why is it happening? 

 Determine the Goal 
          How well do we want our    
          students to perform? 

 Implement the Plan 
How will we ensure all        
steps in the Action Plan 
have been implemented?  

 Evaluate 
How well did the  
Action Plan work? 

 Develop the Plan 
          What will we do about it? 

Problem 
Solving 
Process 

I	


IV	


III	


II	


V	


VI	
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Action Plan Components 
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Problem 
Solving 
Process 

I	
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  Example Definition From One School:   
 “90% of our first grade students at Grade Level 
status at the beginning of the school year were 
expected to remain at Grade Level by the end of 
the school year; only 67% of these students 
remained at Grade Level status.  The difference 
between performance and expectation is 23%. 

•  Problem Definition is recorded on the 
Action Plan for Targeted Group.   

Problem 
Solving 
Process 



63 

  Key Points: 
  Problem should be defined relative to adequate 

progress data.   
  Need to know expectation before the problem 

can be defined.   
  Severity of the difference between expectation 

and performance should indicate the intensity 
of the changes needed in the action plan.   

Problem 
Solving 
Process 
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 Conduct Problem Analysis 
  Process of gathering relevant information 

about the critical components of a school’s 
reading plan and implementation of that plan 
in order to evaluate the underlying cause(s) of 
the identified problem.   

  Will result in answering why the problem is 
occurring.   

II	


Problem 
Solving 
Process 
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  Tools to assist with Problem Analysis: 
 Center on Teaching and Learning 

Professional Development and Outreach 
District/School Needs Assessment focusing 
on component of concern 

 Grade Level Check-Lists   

Problem 
Solving 
Process 
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Problem 
Solving 
Process 
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  After problem analysis, prioritize and summarize 
most probable cause(s) of inadequate progress 
on first page of Action Plan for Targeted Group.   

    Example:   
 “Materials and Instruction:  All Some Risk second 
grade students work solely on independent fluency 
practice during their daily extra 30 minutes of reading 
instruction.  These students need to receive teacher-led 
direct instruction during this time targeted on missing skill 
gaps.”   

Problem 
Solving 
Process 
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 Determine the Goal 
  Leadership Team sets goal for targeted group 

for the upcoming school year/period of time.   
  Goal Statement Components:   

 Specific group for whom the Action Plan is being 
written 

 Time Frame 
 Criterion 

III	


Problem 
Solving 
Process 
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  Example Goal:  “By the end of the 
2010-11 school year, 90% of our first 
grade students who started the year at 
Grade Level status will remain at Grade 
Level status.”   

  Record Goal Statement on first page of 
Action Plan for Targeted Group.   

Problem 
Solving 
Process 
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  Develop the Action Plan 
•  Actions to be taken are recorded on the Action Plan 

for Targeted Group.   
•  Steps for remedying the problem should have a  

direct link to the problem analysis.   
•  Any action listed must be specific, observable, and 

measurable.   
•  Sufficient detail is needed so that it is possible to 

determine when the action has been 
implemented.   

Problem 
Solving 
Process 

IV	
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Area for  
Action Plan 

Action to Be Taken  
(be specific enough so that it is possible to determine when the action 

has been implemented )  

Person 
Responsible 

Report on Progress of 
Implementation 

 
Assessment and 
Data Utilization 
Practices  
 

 
 
 
 

  

 
Instructional 
Programs and 
Materials 
 

 
 
 
 

  

 
Instructional 
Delivery  

   

 
Schoolwide  
Organization:  
Time/Coverage/ 
Mastery/Grouping 
Practices 
 
 

   

 
Leadership 
 

   

 
Professional 
Development 
 

   

 
Commitmen t  
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Not specific: 
We will increase the time spent in providing instruction 
for students performing below grade level. 

Specific: 
We will increase the time provided for comprehensive 
reading instruction from 90 to 120 minutes in grades 
1-3. Schedules will be drawn up by Building-
Leadership Team with reading instruction as a priority. 
Schedule will be completed by August 1, 2010. 
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Not specific: 
Coach will mentor third grade teachers having difficulty.    

Specific: 
Coach and principal will identify and meet with third grade 
teachers having difficulty teaching the comprehensive reading 
program.  Coach will provide side-by-side coaching to teachers 
three times per week for 30 minutes for a six-week period.  
Coach and teachers will meet one time per week for 30 minutes 
to discuss progress on identified issues.   
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Area for  
Action Plan 

Action to Be Taken  
(be specific enough so that it is possible to determine when the action 

has been implemented )  

Person 
Responsible 

Report on Progress of 
Implementation 

Assessment and 
Data Utilization 

Progress monitoring will be increased from one time per 
month to every two weeks.   
 
 

  

Instructional 
Programs and 
Materials 
 

Coach/Designee will assist teachers in placing students at 
the appropriate level within the EFG Program.  Students 
with phonics deficits as determined by the ABC Phonics 
Screener will receive direct instruction on missing decoding 
skills using the EFG Supplemental Phonics Program. 
 
Students will receive teacher-led instruction on phonics 
deficits using the EFG Supplemental Phonics Program for 
30 minutes daily followed by 15-minutes of fluency 
development at the student’s independent level during 45-
minute small group instructional period (outside block).   
Two groups will be formed for this purpose. 
 

  

School 
Organization:  
Time/Coverage/ 
Mastery and 
Grouping Practices  

One Grade 3 teacher and one Title teacher will teach these 
groups on a daily basis.  One educational associate will 
shadow during the first 6 weeks to observe and later co-
teach intervention program.  Associate will then teach one 
of the groups after the first six weeks.   

  

District and School 
Leadersh ip  

The principal will participate in initial half-day training on 
the EFG Supplemental Phonics Program.  Principal will 
observe and provide feedback to all teachers using the 
program within the first two weeks of implementation. 
 

  

Professional 
Developme n t  

All Grade 3 instructional staff receive a half-day of initial 
training on the EFG Phonics Program.  The coach/designee 
will then model 2 lessons within the classroom, co-teach 
two lessons, and conduct observations with feedback for 
teachers using the program. 

  

Commitment 
 

    

Sample Action Plan for Targeted Group:  Grade 3/Some Risk Students 

Principal 

Principal 
Coach 

Designee 

* Coach Designee 

Grade 3 Teachers 

* Coach Designee 

Grade 3 Teachers 

Principal 



75 

 Implement the Plan 
  The best laid Action Plans are 

meaningless unless the steps within the 
Action Plan are actually taken.   

  “Person Responsible” should ensure step is 
actually implemented…and implemented as it 
was designed.   

V

Problem 
Solving 
Process 
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 Evaluate the Plan 
  Leadership team gathers throughout year to 

evaluate data, discuss progress of the plan, 
and make changes as needed.   

  Possible Outcomes:   
 Goal Met.  Plan continues.   
 Goal not met, but achievement of targeted group 

improved.  Make additional changes as needed.   
 Little progress made with targeted group.  Reanalyze 

problem to determine other needed changes.   

VI	


Problem 
Solving 
Process 
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 Repeat the Problem Solving Process 
for creating Action Plans for other 
groups identified in Steps 2 and 3 of 
Action Planning.   

Problem 
Solving 
Process 



78 

Putting It All Together 

  Activity with Case Study 
  If you have access to your own data, you can 

use your school data for this activity.   
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Contact Information 

       Elizabeth A. Jankowski                
Research Assistant   

       Center on Teaching & Learning  
Professional Development and Outreach                               

College of Education 

eaj@uoregon.edu 

(541) 346-6492 


